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related to labour processes, capital accumulating 
strategies in the private and public sectors and class 
conflict. He claims that 'postmodernism' makes 
empty gestures of 'resistance' while alternating 
between bouts of nostalgia and pessimism' (p.197). 
In regard to education, Frankel argues that both the 
dominant 'dry' and Accordist education prophets 
share a similar disastrous free-market agenda. 
From different perspectives, both want to build 
appropriate 'human capital' strategies such as skill 
formation, training, core curriculum and narrowly 
based notions of vocational education. He argues 
that 'education and work are being synthesised 
into a life-long process of credentialised 
competition for a declining pool of full time jobs 
that no longer hold out the promise of life-time 
durability or security' (p.295). 
In the case of the Accordists, they hope that a 
restructured education system will enable workers 
to enjoy the benefits of a modernised competitive 
capitalist economy in which old-fashioned class 
conflict is replaced by a technocratic meritocracy of 
precise skills and qualifications (p.296). A m~jor 
problem in Frankel's view is that the obsesslOn 
with narrow vocationalism and training overlooks 
the major fact that the private sector has 
consistently failed to provide sufficient jobs, no 
matter how well trained and credentialised the 
students may be. 
In contrast the' dries' want a deregulated labour 
market combined with the further rationalisation 
of the public and private sectors, strong anti-union 
policies, lower wage rates and more casual work. 
The dry education prophets want to see grea.ter 
standardisation of curriculum content, a regressIve 
voucher system, loans, and the re-establishment of 
elite universities (p.297). Frankel believes that so 
far the Left and social movements have failed to 
deliver an organisation and pedagogical strategy 
that can effectively counter both the Old Right and 
the new economic rationalist (p.303). 
Frankel argues that 'while there are many 
successful corporations, few are known for their 
democratic structures, let alone their commitment 
to equality, justice and tolerance of views that 
contradict management policy'. For him, a public 
sphere that depends on educational institutions 
such as those being shaped today will inevitably 
become 'culturally impoverished, mean spirited 
and barren' (p.306). 
The arguments in this book are both compelling 
and unsettling. The style makes the book accessible 
to a wider audience than is possible with most 
academic writings on such important matters. 
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Frankel assembles his arguments in a precise, 
direct, and persuasive manner. While some readers 
will find cause for pessimism others will see an 
opportunity for building alternati.ve social, 
economic and political values and practIces. In this 
way it may be possible to challenge the dOminant 
prophets more effectively than has been the case so 
far. This book is a very good start. 
BarryDown 
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Learning to teach physical education by Richard 
·fUming, David Kirk and John Evans, 1993, Prentice 
Ball, 180 pages (soft cover) $27.95. 
During the 1990's academics, researchers, policy 
teachers, and sport administrators have 
been talking up a crisis in physical education. With 
. the Senate Inquiry into Physical and Sport 
Education, State Education Department reviews of 
education in W A and Victoria and the 
of the national curriculum physical 
. education has been foregrounded in a large 
number of educational settings. Tinning, Kirk and 
Evans have been able to capture the spirit of this 
.crisis in their new book 'Learning to teach physical 
education'. 
contrast to many other physical education 
designed for the teaching of PE in 
schools 'Learning to teach physical 
scratches beneath the surface of current 
practices. In almost all aspects the book 
challenges the current orthodoxy of Daily PE and 
then successfully goes beyond this challenge to 
readers to the problematic nature of physical 
and the often forgotten issues that 
underlie the teaching of a vital part of the primary 
school curriculum. The book aims to empower 
teachers to "approach the subject pragmatically 
and to look beyond existing practices 
ITIXrn'lTnIP" which may fall outside current aims 
purposes" (p.46). 
orientation of the book is exemplified by the 
fO'''n/ITln quote in the section on the educational 
purposes of physical education. 
... what makes human movement different from other 
kinds of movement is reflective consciousness, our 
ability as human beings to understand ourselves in 
relation to other people and things in the world, and 
to use this understanding to generate new 
knowledge and thus exert some degree of control 
over our individual and collective lives. (p.57). 
education in primary and secondary 
and in teacher education programs should 
e themselves to develop both an 
of and an implementation strategy 
a view of physical education. 
the messages in 'Learning to teach 
education can facilitate this necessary 
incorporating the messages in 'Learning to 
physical education'. 
chapter book embraces much of the 
rpV'"",,,lv published work of the three authors 
been at the cutting edge of physical 
-"'_cwcvu inquiry in the last decade. It is very 
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pleasing that research and scholarship has driven 
this publication. 
Chapters 1, 2 and 3 provide an historical and' 
contemporary context for the perceived status, 
scope and purpose of physical education in 
primary schools. Chapters 4 and 5 raise the 
'prickly' issues related to the teaching of fitness 
education and sport in physical education. Many 
teachers and some teacher educators will gainlittle 
comfort from these chapters. Nevertheless the 
messages need to be heard. 
Chapters 6 through 10 outline the issues of 
implementing quality PE lessons and programs. 
There is no cookbook approach offered and many 
in physical education will be chastened by the 
critique of ALT-PE. The authors have perhaps over 
emphasised the limitations of ALT-PE given that 
researchers in this area have communicated both 
. the strengths and weaknesses of ALT-PE as a 
research tool and how the data needs to be 
triangulated with other sources of data, ego 
teacher's intentions, student perceptions of 
effective teaching. I believe the pupil centred 
nature of ALT-PE is worth pursuing. 
Chapter 9 focuses on evaluation practices which 
somewhat paradoxically relied on the reporting of 
fitness, skills and sporting behaviour, to show a 
example of 'good' evaluation practice. It is a pity 
that national curriculum terminology and recently 
released student outcome statements for the health 
and physical education learning area could not 
have been incorporated in this chapter. Books can 
never be completely up-to-date. The national 
profile promotes evaluation across strands and 
would have complimented the messages in this 
chapter very nicely. 
Chapter 10 is a particular pleasing addition to such 
a book. The Chapter focuses on learning to teach 
on teaching practice and ongoing professional 
development issues. The emphasis on the 
reflective teacher and the possibilities of action 
research to support this process is a most pleasing 
aspect of the book. 
Learning to teach physical education is presented 
in a readable manner with something of interest for 
all physical educators, even those who just want to 
flick through the pages (the graphics are fun). The 
book should be read by all teacher educators, 
involved in the preparation of primary and 
secondary school teachers, even our colleagues in 
mainstream education would see how PE has 
changed or can be changed. The dilemma that I and 
others are facing is whether this is the best book for 
pre-service teachers who have a one-off unit in 
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health and PE in their undergraduate preparation. 
It grapples with some issues that 18 and 19 year old 
students are very unprepared to tackle. But the 
book is clearly the best currently available in the 
field, it is based on research in Australian schools. 
As many of the teacher educators, who may choose 
to use the book, will find it difficult to embrace they 
may just be the best people to share the content 
. with student teachers. 
Andrew Taggart 
Edith Cowan University 
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